
 
 

STUDENT LEARNING ASSESSMENT REPORT (AY 2018-2019) 
 

PROGRAM: Forensic and Legal Psychology MA 
SUBMITTED BY:  Mary W. Lindahl and Jason Doll 
DATE: 10/23/19 
BRIEFLY DESCRIBE WHERE AND HOW ARE DATA AND DOCUMENTS USED TO GENERATE THIS REPORT BEING STORED: All documents and data are 
stored on faculty computers. 
 

EXECUTIVE SUMMARY 
 

Program description from the Course Catalog: This program provides graduates with the skills and knowledge they need to provide effective, high-
quality services in a variety of forensic and legal settings. These include probation and parole, victim assistance, mitigation and sentencing advocacy, law 
enforcement, intelligence, trial consultation, policy, advocacy, and research. To accomplish this goal, the program balances traditional psychological 
knowledge and skills with a specialized understanding of the legal system. 
 

List all of the program’s learning outcomes: (regardless of whether or not they are being assessed this year) 

Learning Outcome 
Year of Last 
Assessment 

Assessed 
This Year 

Year of Next 
Planned 

Assessment 

Research and write critically about issues in forensic and legal psychology. 2015-16 X 2020-21 

Develop and deliver effective oral presentations on topics in forensic and legal psychology. 2015-16 X 2020-21 

Argue the strengths and weaknesses of policy issues relevant to the field of forensic and legal psychology. 2017-18  2019-20 

Propose and evaluate solutions to major problems in the legal system. 2015-16 X 2020-21 

Identify strategies to appropriately address ethical dilemmas in the field. 2017-18  2019-20 

 
Describe how the program’s outcomes support Marymount’s mission, strategic plan, and relevant school plan:  
The Department of Forensic and Legal Psychology meets the University’s mission of academic excellence (intellectual curiosity) via all of the learning 
outcomes that were assessed in AY 2018-19.  Each of the learning outcomes assessed in 2018-2019 emphasize the importance of researching and writing 
critically about FLP-related issues, delivering effective oral presentations on FLP topics, and proposing/evaluating solutions to major problems in the 
legal system. Given the careers that our graduates pursue, the ability to analyze information effectively to support a well-reasoned conclusion is vital to 
their success in the program, as well as in the field. 
 
Turning to the University Strategic Plan (“The University offers a rigorous, cohesive, and integrated curriculum that produces superior graduates able to 
succeed in their positions and communities”), the department supports academic excellence with assignments that are carefully designed for intellectual 



 
 
rigor. In addition, faculty members possess an extremely high level of expertise, enabling them to teach complex material to Forensic and Legal 
Psychology students. 
 
Finally, with regard to the School Strategic Plan, the learning outcomes in that plan also support academic excellence and rigor (see explanations as 
mentioned above). Specifically, regarding the outcome “Work to provide excellence in career and program advising,” department faculty use feedback 
from the Board of Visitors and current employers to incorporate their advice on what our graduates need to learn and know in order to succeed. 
Recently, the Department surveyed professionals who supervised our students as they completed their internships to identify areas where our students 
excel, as well as areas faculty can address to improve the competitiveness and success of our students. 
 
The Department also holds a yearly Career Day with a keynote speaker followed by a panel of alumni and professionals discussing various types of 
employment. Last year the keynote speaker was Monique Pettett, an FLP alum, who discussed her career path in federal law enforcement and offered 
the students advice on how to succeed in their future endeavors. 
 
In sum, the Forensic and Legal Psychology faculty members continuously reexamine all courses to increase academic rigor. Increasingly, as 
undergraduate programs offer forensic psychology/psychology and law courses, concentrations or majors, we are working to ensure that each course 
and assignment reflects advanced instruction, is differentiated from that received in undergraduate programs, and meets the expectations of an 
increasingly demanding marketplace. 
 
Provide a brief description of the assessment process used including strengths, challenges and planned improvements and provide evidence of the 
existence of a culture of continuous improvement based on assessment: 
 
The department meets during each semester to discuss the assessment report and the plan for the next year. An effort is made to include direct and 
indirect outcome measures from a variety of sources and classes. The main challenge we have had is to find a suitable indirect outcome measure, and 
we would welcome any suggestions from the Assessment Committee.  
 
The Department is fostering a culture of continuous improvement based on assessment by holding ongoing discussions of our strategic plan, the 
development of assignments and outcome measures for each year’s plan, and paying close attention to student feedback in the classroom and end-of-
course evaluations.  



 
 
Describe how the program implemented its planned improvements from last year: 

Outcome Planned Improvement 

Update  
(Indicate when, where, and how planned 
improvement was completed.  If planned 
improvement was not completed, please 

provide explanation.) 

Argue the strengths and weaknesses of policy 
issues relevant to the field of forensic and 
legal psychology. 

The department will develop a new measure 
to assess the policy learning outcome. In 
addition, the department will revise its 
department learning outcomes to more 
clearly reflect the advanced level of its 
expectations. 

Unfortunately, the department did not 
develop a new measure to assess the policy 
learning outcome, nor were the department’s 
learning outcomes revised, due to other 
obligations and priorities, as well as 
experiencing an impasse regarding the 
outcomes. The department will be revisiting 
these items during the 19-20 AY. 

Identify strategies to appropriately address 
ethical dilemmas in the field.  

The essay in FLP 512 (Advanced Issues in the 
American Legal System), which requires 
students to identify a group that they do not 
like and make an argument for why this 
group’s interests and rights should be 
protected, will continue to be assigned. In 
addition, the department will review the 
requirements in other FLP courses to see if 
existing assignments can be revised or new 
ones can be created to improve students’ 
ability to perform this learning outcome. 

The essay continued to be assigned in AY 18-
19 and the course instructor pressed upon the 
students the necessity to be able to identify 
and appropriately address ethical dilemmas in 
the field when reviewing the assignments 
requirement and via class discussions 
throughout the AY. Unfortunately, the 
department did not review courses for ethics-
related assignments, due to other obligations 
and priorities. However, the department will 
be engaging in this review during the 19-20 
AY. 
 
Of note, when reviewing the results of the 18-
19 GSS, of 44 FLP respondents, 
1. 90.9% indicated that the program  did a 

Good/Excellent job of preparing them to 
“Determine the most ethically 
appropriate response to a situation”, 
(69.2% in 17-18), and 



 
 

2. 97.7% indicated that the program did a 
Good/Excellent job of preparing them to 
“Understand the major ethical dilemmas 
in your field” (79.5% in 17-18). 

 
Provide a response to last year’s University Assessment Committee review of the program’s learning assessment report: 
The department is unable to respond because it did not receive a response from the UAC concerning the revised 17-18 FLP report.



 
 

Outcomes Assessment 2018-2019 

 
Learning Outcome 1: Research and write critically about issues in forensic and legal psychology. 
 
This outcome is based on an assignment in the class, FLP 520 Wrongful Convictions: Individual Case Analysis. It is co-taught by Dr. Mary Lindahl and 
Assistant Police Chief Charles Penn, Arlington Police Department. The class has been conducted as a week-long summer class for the past 12 years. It 
provides students the opportunity to examine an actual, current case of possible wrongful conviction for homicide, using state-of- the-art research and 
investigative techniques. Our clients have been serving life imprisonment sentences or are on death row. Cases are referred by public defenders, 
regional Innocence Projects, and private attorneys. With the help of law enforcement experts, the students examine the crime scene, the prosecution 
and defense arguments, witness testimony, police conduct, and the psychological status of the convicted individual. Dr. Lindahl has visited several of the 
clients in prison with their attorneys. Attorneys have visited the class or called in on Skype to answer questions, law enforcement and forensic experts 
have come to the class as needed, and we have had family members come to class. At the end of the class, students provide a written analysis of the 
case, which is provided to the client’s attorneys. To date the class has analyzed twelve cases for possible wrongful convictions involving a home invasion 
murder; a sexual homicide of an elderly woman; two neighborhood drive by shootings; a laundromat burglary and murder; 2 stabbing murder cases; 
infant death by arson; poisoning of a military family member; a carjacking, kidnapping, and robbery case; and a suicide where the client was convicted of 
murder. 
  
Once the case has been vetted for suitability, the materials are organized by a former paralegal and a group of case assistants. Depending on the 
elements of the case the materials are copied to flash drive folders containing police reports, crime scene evidence and photographs, court transcripts 
and testimonies, and medical and psychological evaluations.  A month before the class begins, there is an orientation meeting where students are given 
the materials, along with a case analysis overview. Although students are responsible for being familiar with the whole case, they are assigned one 
particular concentration on which to focus such as the crime scene, interrogations and confessions, investigation, prosecution case and witnesses, 
defense case and witnesses and medical and psychological evaluations. The students work individually and in teams in the course depending on the 
assignment. At the end of the class, each student presents her theory of the crime and if she believes the evidence proves guilt or innocence. Students’ 
written analyses are submitted to those who referred the case, with the hope that “fresh eyes” may reveal new information to assist in a second look at 
the case.          
  
We have worked out limited attorney-client privilege status with each set of the attorneys of our clients. Our work is highly confidential.  
 
To date, based partly on our work, one of our clients has been exonerated, one is pending exoneration, and the others remain in legal appeals status.   
Based on our past assessments (not for IA), we converted the present Fall 2019 class into a semester-long class.  
 

 
 



 
 

Assessment Activity 
 

Outcome Measures 
Explain how student 

learning will be measured 
and indicate whether it is 

direct or indirect. 

Performance Standard 
Define and explain 

acceptable level of student 
performance. 

Data Collection 
Discuss the data collected 

and student population 

Analysis 
1) Describe the analysis process. 

2) Present the findings of the analysis including the 
numbers participating and deemed acceptable. 

Direct: Final written 
analysis/ conclusion of guilt 
or innocence 

16 students must have a 
score of 17/20 or above on 
the rubric. Possible total 
scores range from 12-20. 
The rubric is included in 
Appendix A.   

Population is 18 students 
taking the class Wrongful 
Convictions: Individual Case 
Analysis in Summer 2019 

The scores were as follows: 
Score                                      Number of students 
14/20                                     2 
15/20                                     3 
16/20                                     1 
17/20                                     3 
18/20                                     6 
19/20                                     3 
 
Therefore, the standard was not met.  

Indirect: 3 items from the 
2018-19 Graduating 
Student Survey. The 
questions are as follows: To 
what extend did your 
program prepare you to: 
1. Conduct research to 

support a position. 
2. Develop a coherent 

written argument. 
3. Work as part of an 

effective team.  

The performance standard 
is that 90% of the 
respondents answer “good 
or excellent” to the 
question. 

The population is the 44 
graduating students who 
responded to the 3 
questions. 

The scores were as follows: 
Question:                               Percentage answering 

“good’ or “excellent” 
Conduct research  
     to support a position            63.6 % 
Develop a coherent 
    written argument                   88.6% 
Work as part of an 
    Effective team                        84.1% 
 
Therefore the standard was not met. 

 
 
 
 
 



 
 

Interpretation of Results 
 
Extent this learning outcome has been achieved by students (Use both direct and indirect measure results): 
Although this course is extremely popular, the instructors are not satisfied with the quality of the work of many of the students. Twelve of the students 
did exceptional work, while the remaining work was not as good. The results of the GSS are also concerning.  
 
Program strengths and opportunities for improvement relative to assessment of outcome: 
We will be working for the next year on developing a more effective rubric, but more importantly, working with the students more closely on how to do 
better analyses.  
 
Discuss planned curricular or program improvements for this year based on assessment of outcome: 
We believe that making the course into a semester-long course rather than an intensive one-week course makes more opportunity for expert guest 
speakers, gives the students more time to prepare, and perhaps work on a first draft which the instructors can review.  



 
 
Learning Outcome 2:  Develop and deliver effective oral presentations on topics in forensic and legal psychology. 
 

Assessment Activity 
 

Outcome Measures 
Explain how student 

learning will be measured 
and indicate whether it is 

direct or indirect. 

Performance Standard 
Define and explain 

acceptable level of student 
performance. 

Data Collection 
Discuss the data collected and 

student population 

Analysis 
1) Describe the analysis process. 

2) Present the findings of the analysis including the 
numbers participating and deemed acceptable. 

Direct: In FLP 511 (Legal 
and Investigative 
Psychology), students, in 
groups of 3-4, are to create 
and deliver an effective 
oral presentation to their 
classmates and the 
instructor. The students are 
graded individually on the 
assignment. 

The standard requires 80% 
of students to earn 17/20 
points or greater on the 
assignment, using the 
grading rubric (see 
Appendix B). 

The population for this outcome 
measure consists of graduate 
forensic and legal psychology 
students enrolled in the Fall and 
Spring sections of FLP 511 (Legal 
and Investigative Psychology). 
While most of the students are in 
their first year in the program, a 
few are in their second year (n=86). 

Results of the class sections assessed were: 
 

Section # of students % of students 

Fall-A 22/25 88% 

Fall-B 23/25 92% 

Spring-A 13/16 81.25% 

Spring-B 17/20 85% 

Total 75/86 87.2% 

 
Therefore, the standard was met. 

Indirect: Spring 2019 
Graduating Student Survey 
question: “Please indicate 
how well you believe your 
education prepared you to 
deliver a coherent oral 
presentation?” Responses 
are given on a 5 point scale 
from 1 (poor) to 5 
(excellent). 

The standard requires 80% 
of the students to respond 
good (4) or excellent (5). 

The population for this outcome 
measure is the number of students 
who responded to this question 
(n=44). 

On this question, 86.4% of the students responded 
with 4 (good) or 5 (excellent) (mean of 4.23).  
 
Therefore, the standard was met. 



 
 

Indirect: Fall 2018 Alumni 
Survey question: “Please 
indicate how well you 
believe your education 
prepared you to deliver a 
coherent oral 
presentation?” Responses 
are given on a 5 point scale 
from 1 (poor) to 5 
(excellent). 

The standard requires 80% 
of the students to respond 
good (4) or excellent (5). 

The population for this outcome 
measure is the number of students 
who responded to this question 
(n=52). 

On this question, 76.9% of the students responded 
with 4 (good) or 5 (excellent). 
 
Therefore, the standard was not met. 

 
Interpretation of Results 

 
Extent this learning outcome has been achieved by students (Use both direct and indirect measure results): 
Students met the standard when it came to the direct measure and one of the indirect measures (graduating student survey); however, the standard 
was not met when employing the indirect measure of alumni survey. 
 
Program strengths and opportunities for improvement relative to assessment of outcome: 
The ability of our students to deliver an effective oral presentation is crucial to their future success. We have found that some of the students do not 
come to the program with adequate skills in this domain. It is encouraging that many of our students are able to do well on this. However, it is 
concerning that only 76.9% of the respondents to the Alumni Survey that they felt the program had prepared them to develop and deliver an effective 
oral presentation.  
 
Forensic and legal psychology is a relatively new field, and some employers are unfamiliar with its content.  Our students have been finding jobs in a 
variety of areas, such as the federal government, law enforcement, mitigation, jury consulting, victim advocacy, intelligence, research, and public policy 
sectors where employers might not have initially thought of hiring someone with a forensic and legal psychology degree.  We are emphasizing, with our 
students, the development and demonstration of transferable skills, such as delivering an effective oral presentation, that are valuable in a wide variety 
of positions at the intersection of psychology and the legal system. 
 
Discuss planned curricular or program improvements for this year based on assessment of outcome: 
Taking into account the results of the Alumni Survey, it was decided that the oral communication expectations need to be made more explicit for 
students. In addition, more guidance and assistance will be provided to students to improve their oral communication/presentation skills.  Furthermore, 
a more explicit and detailed oral presentation rubric will be created and disseminated to students early on each semester. 
 



 
 
Learning Outcome 3:  Propose and evaluate solutions to major problems in the legal system. 
 
One of the major problems facing the American legal system today involves intercultural ignorance and insensitivity, racism, and the controversial 
formulation of laws and policies concerning immigration. Few Americans have much knowledge about non-European countries, their cultures, and their 
religions; and many have misconceptions about immigrants and the dangers they have faced in their home countries.  As the 18th century philosopher 
William Hazlitt wrote, “Prejudice is the child of ignorance.”  
 
The assessment activity for this learning outcome has 2-parts. Part 1 is assessed this year and Part 2 will be developed and assessed next year. Part 1 is a 
“Cultural Self-Study,” based on the work of Robert Weigl, clinical psychologist and cultural anthropologist.  The methodology is described in his article, 
“Intercultural competence through cultural self-study: A strategy for adult learners in the International Journal of Intercultural Relations, Volume 33, 
Issue 4, July 2009, Pages 346-360, https://doi.org/10.1016/j.ijintrel.2009.04.004 (see Appendix C). He has also provided Instruction and Study Sheets 
(see Appendix D) for use in completing the study. In 2011, Dr. Weigl came to the FLP Department and offered a one-day training for Dr. Lindahl and the 
students. The cultural self-study has been used for several years as a requirement for members of the U.S. Coast Guard before deployments.   
 
FLP 566, Child Victimization, is taught by Dr. Lindahl. It is a service-learning class involving academic study as well as 20 hours of tutoring by students of 
young refugee children, many of whom are part of a special immigration program. This program is designed to protect families of fathers who were 
embedded with American troops in dangerous areas who have experienced or are experiencing an ongoing serious threat as a consequence of that 
involvement. Many of the children we tutor are part of the Special Immigrant Visa program for Iraq and Afghanistan, while other children in the tutoring 
program are from similarly dangerous countries (e.g., Syria, South Sudan, Somali, and the Democratic Republic of Congo). The program is federally 
funded and run by Catholic Charities of Arlington, Virginia. 

 
The purpose of the Cultural Self-Study is to investigate and describe the student’s own internalized culture.  The students write the study using a “tightly 
structured protocol” whereby they begin to “comprehend the power of culture as a way, both cognitively and emotionally, of how they are vehicles 
through which culture is expressed” (Weigl, 346-347). The goal is to stimulate intercultural sensitivity in the students, to foster the interest and skills in 
understanding unfamiliar cultures, thus increasing empathy in their attitudes towards them (see Appendix E for a student example).  
 
The most important ultimate outcome for the students (after Part 2) will be improved cultural sensitivity and competence  conceptualized as “a positive 
emotion towards understanding and appreciating cultural differences that promotes appropriate and effective behavior in intercultural communication” 
(Chen & Starosta, 1997; p. 5); however, at this time, the intercultural literature generally begins with methods to improve one’s understandings of other 
cultures rather than examining one’s own first.  
 
Thus this learning outcome begins with the use of the Cultural Self-Study (Part 1) for an understanding of each students’ understanding of his/her own 
internalized culture.  Ultimately, the goal is to equip students to conceptualize solutions to a major problem in the American legal system, the issue of 
immigration.  

https://www.sciencedirect.com/science/journal/01471767
https://www.sciencedirect.com/science/journal/01471767/33/4
https://www.sciencedirect.com/science/journal/01471767/33/4
https://doi.org/10.1016/j.ijintrel.2009.04.004
https://www.sciencedirect.com/science/article/pii/S0147176716301201#bib0050


 
 
 

Assessment Activity 
 

Outcome Measures 
Explain how student 

learning will be measured 
and indicate whether it is 

direct or indirect. 

Performance Standard 
Define and explain 

acceptable level of student 
performance. 

Data Collection 
Discuss the data collected 

and student population 

Analysis 
1) Describe the analysis process. 

2) Present the findings of the analysis including the 
numbers participating and deemed acceptable. 

Direct: Cultural Self-Study, 
following the instructions 
provided by Dr. Weigl.  
 

The performance standard 
is measured on a scale 
from 1-3 (3=clear 
understanding and 
response to the 
requirements; 2= partial 
understanding; and 1= 
minimal understanding for 
each of the 8 sections.). 
Thus the highest score that 
could be obtained was 24. 
The standard was 9/10 
students earning an 
average score of 20 or 
above. 

All 10 students in the 
graduate elective class 
successfully completed the 
cultural self-study. 

The following were the results:  
Number of students        Score 
1                                           19                                                                             
5                                           21 
3                                           22 
1                                           24      
 
Thus the standard was met.                                           

Indirect: 
1. Percent of class time 

spent in active learning 
during class. 
 

2. Number of student hours 
spent on service learning 

 
3. Spring 2019 Graduating 

student survey 
questions: 

 
The standard was 40% 
 
 
 
The standard was 20 hours. 
 
 
The standard was 90% on 
all questions 

 
10 students in classroom 
 
 
 
10 Student logs and 
tutoring notes 
 
43 Forensic and Legal 
Psychology students 
answering questions on the 

 
The actual percent was approximately 40%. 
Thus the standard was met. 
 
 
All students met the standard.  
Thus the standard was met. 
 
The following were the results of students answering 
Somewhat or to a Great Extent: 
Question 1                              88.4% 



 
 

a. Interest in cultures 
different from your 
own 

b. The ability to 
collaborate with 
others from different 
backgrounds and 
experiences.  

2019 GSS Evaluation of 
Development  section    

Question 2:                             88.4%           
       
Thus the standard was not met. 

 
Interpretation of Results 

 
Extent this learning outcome has been achieved by students (Use both direct and indirect measure results): 
In Part I of this assignment which is being assessed this year, all of the students met the direct measure assignment standard on successfully completing 
their own self-study.  
 
We were unable to find a peer-reviewed measure of understanding of one’s own internalized culture and will be looking for one or developing our own 
for next year.  
 
On indirect measures, the standard was met on number of hours spent on service learning, and percent of class time spent in active learning. However, 
the standard on the GSS was not met. The results of the questions on the GSS show that we as a program have work to do to help our students develop 
in this area.  
 
Program strengths and opportunities for improvement relative to assessment of outcome: 
In Part 2 of this Assessment (for next year) students will complete a test on intercultural sensitivity (particular test used is to be decided on this 
semester).  
 
One of the main strengths of the FLP program for most of its existence (since 2001) is its global education courses, especially the Fall semester class (FLP 
598 - Israel: Challenges and Possibilities) which meets regularly in the Fall semester and culminates in a trip to Israel in the January intersession. So far 
we have not been allowed to offer this course for the Fall 2019/Spring 2019 semester. We hope to work this out for a May trip (which would meet 
regularly in Spring semester culminating in a trip in May, in which case we can measure changes in intercultural sensitivity scores using the cultural self-
study (which would be completed before the trip to Israel) as well as changes in scores on intercultural sensitivity at the beginning and end of the 
semester.  
 
We will also be developing a more sensitive rubric for grading the cultural self-study.  



 
 
 
Discuss planned curricular or program improvements for this year based on assessment of outcome: 
We will continue to work on development of rubrics for this learning outcome, planning for Part 2 for next year, and rebuilding our global education 
opportunities for next year. The collapse of these opportunities has been unfortunate for both faculty and students, as these classes are very popular, 
and offer exceptional learning opportunities. Many students have told us that they picked Marymount over other programs specifically for those 
opportunities.  
 



 
 

Appendix A 
 

FLP 520 Wrongful Convictions: Individual Case Analysis 
Rubric for Final Case Analysis 

 
Name: _________________________________ 
 

CATEGORY 5 - Above Standards 4 - Meets Standards 3 - Approaching Standards Score 

Critical 
Analysis   

Analysis correlated with  
appropriate  research and 
literature 

Analysis mostly correlated with 
appropriate research and 
literature  

Analysis minimally correlated 
with appropriate research and 
literature   

  

Substantiate 
Position with 
Evidence   
 
 

Conclusion on guilt or 
innocence substantiated  by 
evidence provided in class  

Conclusion mostly 
substantiated by evidence 
provided in class 

Conclusion minimally 
substantiated by evidence 
provided in class  

   

Statements 
Keyed to 
Documents  

Statements consistently keyed 
to pages in documents  

Statements mostly keyed to 
pages in documents  

Statements not sufficiently 
keyed to pages in documents   

   

Details and 
Length  of 
Analysis  

Exemplary details and length of 
written analysis  

Sufficient details and 
insufficient length of written 
analysis  

Insufficient details and 
inadequate length of written 
analysis   

   

   Total possible 20 points  

 



 
 

Appendix B 
 

FLP 511 Presentation Grading 
 
Name: _____________________________ 
 
Topic: _____________________________ 
 
1 = Poor  –  4 = Excellent 
 
1. Oral Communication (e.g., clear, volume, steady pace) 
 
 1  2  3  4 
 
2. Non-Verbal Behavior (e.g., eye contact, posture) 
 
 1  2  3  4 
 
3. Knowledge of Topic (e.g., confidence in understanding and presentation of material) 
 
 1  2  3  4 
 
4. Organization of Topic (e.g., logical framework, clarity) 
 
 1  2  3  4 
 
5. Written Materials (PowerPoint slides, annotated bibliography, etc.) 
 
 1  2  3  4 
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GRADUATE CURRICULUM MAP 
 
Degree Program: Forensic and Legal Psychology MA Year: 2018-19 
 

Program Outcome 
Critical 

Reading1 
Written 

Communication 

Oral 
Communication

/Persuasive 
Argument 

Identification, 
Investigation, and 

Application of Theory and 
Principles of the 

Discipline 

Scholarly 
Presentation and 
Use of Resource 

Materials 

Research and write critically about issues in forensic 
and legal psychology. 

X X  X X 

Develop and deliver effective oral presentations on 
topics in forensic and legal psychology. 

X X X X X 

Argue the strengths and weaknesses of policy issues 
relevant to the field of forensic and legal psychology. 

X X X X X 

Propose and evaluate solutions to major problems in 
the legal system. 

X X X X X 

Identify strategies to appropriately address ethical 
dilemmas in the field. 

X X X X X 

                                                 
1 Graduate program competencies derived from GSC Committee Requirements for New Graduate Programs: “Achieving this criteria may be demonstrated by, but is not limited to:  

1. Course content that is increasingly more complex and rigorous than UG courses (course objectives, learning activities, outcome expectations, etc.) 
2. Coursework that produces graduates with advanced skills in reading critically. 
3. Coursework that produces graduates with advanced skills in writing clearly. 
4. Coursework that produces graduates with advanced skills in arguing persuasively.  
5. Coursework that produces graduates competent in identifying, investigating, and applying theory and principles of the discipline to new ideas, problems, and materials. 
6. Competence in the scholarly presentation of the results of independent study and in the use of bibliographic and other resource materials with emphasis on primary sources for data. 
7. A capstone or final integrative activity that demonstrates achievement of graduate-level knowledge and application of the theory and principles of the discipline” 



 
 
Curriculum Map: 
For each course, indicate which competencies are included using the following key. Please refer to the director of assessment in Planning and Institutional 
Effectiveness if you need more detailed explanation of the four core competencies. 

Level of instruction:  F-foundational, A-advanced, M-mastery 
Assessment:      PR-project, P-paper, E-exam, O-oral presentation, I-internship, OT-other (explain briefly) 

 

                                                 
2 Graduate program competencies derived from GSC Committee Requirements for New Graduate Programs: “Achieving this criteria may be demonstrated by, but is not limited to:  

8. Course content that is increasingly more complex and rigorous than UG courses (course objectives, learning activities, outcome expectations, etc.) 
9. Coursework that produces graduates with advanced skills in reading critically. 
10. Coursework that produces graduates with advanced skills in writing clearly. 
11. Coursework that produces graduates with advanced skills in arguing persuasively.  
12. Coursework that produces graduates competent in identifying, investigating, and applying theory and principles of the discipline to new ideas, problems, and materials. 
13. Competence in the scholarly presentation of the results of independent study and in the use of bibliographic and other resource materials with emphasis on primary sources for data. 
14. A capstone or final integrative activity that demonstrates achievement of graduate-level knowledge and application of the theory and principles of the discipline” 

 

Required 
Course 

Critical Reading2 Written Communication 
Oral 

Communication/Persuasive 
Argument 

Identification, 
Investigation, and 

Application of Theory 
and Principles of the 

Discipline  

Scholarly Presentation 
and Use of Resource 

Materials  

Level Assess Level Assess Level Assess Level Assess Level Assess 

FLP 501 F P, E F P, E   F P, E F P 

FLP 502 F P, E, O F P, E F 
O, OT (In class 
discussions) 

F P, E, O F P, O 

FLP 511 F E F P F O F E F P, O 

FLP 512 A P, E A P, E A O A P, E A P, E 

FLP 527 F PR F PR, P F OT (Class Debate) F PR F PR 

FLP 531 F P F P F 
OT (In Class 

Participation and 
Discussion) 

F P F P 

FLP 540 A P A P A O A P A O 



 
 

 

FLP 570 
(ISC only) 

A P A P A PR, O A P, PR, O A P. O 

FLP 571 
(ISC only) 

A P A PR, P A PR, O A PR, O A P, PR 

FLP 572 
(ISC only) 

A PR M PR, P M PR, P, O M PR, P M P 

FLP 573 
(ISC only) 

A P A P A PR, O A PR, P A P 

FLP 599   M 
PR, OT 

(Reflective 
essays) 

M O M 
PR, OT 

(Supervisor 
evaluation) 

M PR, O 


